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Term Definition

Balanced Literacy The implementation of targeted programs and instruction that results in on-grade-
level or higher levels of literacy achievement for all students, irrespective of their 
demographics or categorical labels

Instructional Capacity The collective abilities of the teachers in a given school to teach and get results for all 
students

Instructional Leadership 
Capacity

The collective abilities of the administrators and teacher leaders to build and maintain 
a professional learning community and solve problems of teaching and learning to 
move toward the goal of success for all students

Academic Capacity The collective abilities of all students to learn—and demonstrate their learning—in 
relevant and rigorous work products (daily assignments, writing projects, problem-
solving tasks, and group projects) as well as in the results of formative and summative 
assessments

Literacy Look-Fors 
Observation Protocol

A set of research-based exemplars of effective literacy instruction

Literacy Look-For A research-based characteristic, action, or attitude of a teacher or student; a 
condition or climate in the classroom; or an artifact created by a teacher or student 
during literacy instruction that is critical to that instruction

“Little Look-Fors” A group of more specific or detailed look-fors that would fall into a category headed 
by the one of the literacy look-fors

Indicator or Exemplar Used interchangeably to refer to the literacy look-fors that are a part of the 
observation protocol

Nonexemplar The ineffective implementation of a look-for or the opposite of an indicator or 
exemplar

Protocol A set of recommended practices that are known to achieve certain types of results; 
in education, a set of research-based behaviors that, when employed by teachers, 
results in literacy learning that is significantly higher than when these behaviors are 
absent (a protocol can be considered a type of rubric or continuum of quality or 
completeness against which educators can assess the instructional capacity of their 
school for effective literacy instruction)

Principal Classroom 
Walkthrough

A two- to three-minute classroom scan by the principal to collect frequency data on 
one or more literacy look-fors from the literacy look-fors observation protocol

Teacher Team 
Classroom Walkthrough

A two- to three-minute classroom scan by a grade-level team to look for indicators 
or exemplars that have been the focus of embedded professional development in 
collaborative team meetings

Debriefing A thirty-minute meeting in which the principal, coach, or team leader and a 
grade-level team debrief about what they have observed during their classroom 
walkthroughs

Learning Stems A set of prompts for teachers to initially use in their thirty-minute debriefing meeting 
after classroom walkthroughs

Checksheet The data collection form principals use to collect frequency data

Frequency Data The number of times that a certain literacy look-for is observed in classrooms during a 
one-month period; for example, if scaffolding is observed in fifteen classrooms during 
three out of the four walkthroughs, the frequency of scaffolding would be 45 out of 60 
(note that a look-for can be counted only once per scan in a classroom)

Figure I.1: Definitions of Key Concepts
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Term Definition

Collaborative Teacher 
Team

A teacher work group (often called a professional learning community) having the 
characteristics of trust, self-reflection, support, communication, shared mission, and 
conflict resolution skills; the shared purpose and collaborative activity build collective 
responsibility among grade-level team members

Professional Growth 
Unit

A set of learning activities designed to provide embedded professional development 
about a specific literacy topic

Collaborative Planning 
Time

The time dedicated to collaborative work around shared goals focused on teaching 
and learning in a grade-level team

Embedded Professional 
Development

Professional development that is directly related to the specific needs and goals of 
a grade-level team or a whole school faculty and is carried on or acted upon in a 
collaborative team meeting; in the early context of this book, embedded professional 
development refers to each grade-level team working collaboratively to unpack one 
literacy look-for

Experimental and 
Quasi-Experimental 
Research

Research in which there is a treatment group (of students, schools, teachers, or 
other units) that participates in an intervention and is then compared to a control 
group that does not receive the intervention; in experimental research, the students, 
schools, teachers, or other units are randomly assigned to either the treatment group 
or the control group; in quasi-experimental research, there is no random assignment, 
and researchers must control for the various possibilities that it was not the treatment 
that made the difference, but some other preexisting variable

Correlational Research Nonexperimental research in which it is nearly impossible to determine whether a 
particular variable “caused” changes in another variable; correlational research does 
not have randomized assignment of teachers, students, or schools to treatment and 
control groups and therefore must be carefully examined to see whether researchers 
have employed statistical controls to compensate and must include a thorough 
discussion of how and why the results might be biased

Cognitive Strategies Mental processes or physical acts that readers employ during reading and writing to 
aid in the understanding and retention of text; this term is used interchangeably with 
the term comprehension strategies for the purpose of helping the reader understand 
(generally, comprehension strategies can refer to just about anything a teacher 
teaches during literacy instruction, whereas the seven cognitive strategies of high 
skilled readers—activating, inferring, monitoring-clarifying, questioning, searching-
selecting, summarizing, and visualizing-organizing—are research-based and must be 
directly instructed [McEwan, 2006])
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